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Who Gets ADHD?
Barkley suggested that 7-8% of school–
aged children have ADHD
ADHD has historically been identified
primarily in boys. However, a substantial
number of girls suffer from ADHD as well.
Based on Clinic referred samples, the
male/female ratio of ADHD is 9-10 to 1.
In community samples the ration
approximately 2-3 to 1 male/female.
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ADHD Studies
60-70% of students who go on stimulant
medication show improvement.
ADHD kids on medication have a 50% less
chance of having a car accident.
Barkley reports ADHD students have:
More citations
More accidents
Worse accidents
More suspensions/revocations
35% of childhood ADHD kids have ADHD
as adults.
22% of hyperactive children studied were
found to be chronic snorers (Pediatrics
2002, University of Michigan).
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ADHD Studies
Children with sleep apnea are likely to be
diagnosed as being ADHD (Pediatrics 2002,
University of Michigan).
Stimulants decrease adolescent drug use
by 5.8% (Pediatrics 2003)
Barkley determined that the symptoms of
ADHD decrease with age.
Approximately 70-80% of adolescent
maintain the disorder
Approximately 46-66% of young adults
(age 20-26), maintain the disorder.
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Neuroscience and ADHD
SPECT Scans or Blood Flow Studies
(Nuclear Medicine studies that reflect blood
flow in the brain).
www.amenclinic.com
www.brainplace.com
www.brainmattersinc.com
Six types of ‘ADHD’ have been identified
using SPECT and other functional studies of
the brain (PET, FMRI, EEG, QEEG).
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Six Types of ADHD Based on
Neuroscience
Using SPECT scans Dr. Daniel Amen
identified six types of ADHD.
Classic
Inattentive
Over-focused
Temporal Lobe
Limbic
Ring of Fire
See www.amenclinic.com or read
Dr. Amen’s book entitled, Healing ADD
(C) 2004 F. Russell Crites
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Classic ADD
Involves a normal resting brain, but
during concentration there are decreases
in metabolic activity in the underside
(orbito-frontal) and topside (dorsolateral)
prefronal cortex.
It should be noted that the “lion’s share”
of brain metabolic activity - about 40%goes to operating the membrane sodiumpotassium pumps that make the brain
electrical activity possible.
Thus, reduced brain metabolic activity
necessarily equals reduced brain electrical
activity. And since brain electrical activity
drives neurotransmitter release, reduced
brain metabolic activity also equals
reduced brain neurotransmitter activity.
(C) 2004 F. Russell Crites
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Classic ADD
Amen has defined the primary symptoms
of “classic” ADD (really ADHD) as:
inattentiveness,
distractibility,
disorganization,
hyperactivity,
restlessness
and impulsiveness.
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Inattentive ADD
Involves a normal resting brain, with
reduced metabolic activity in the
dorsolateral prefrontal cortex during
concentration. Primary symptoms include:
inattentiveness,
sluggishness,
slow-moving,
low-motivation,
frequent boredom,
with sufferers frequently described as
space-cadets, daydreamers, or couch
potatoes.
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Over-focused ADD
SPECT findings show increased metabolic activity
at rest and during concentration in the anterior
cingulate gyrus, (a brain region connecting the
prefrontal cortex and limbic system). During
concentration there is also reduced metabolic
activity in the orbitofrontal and dorsolateral
prefrontal cortex. Over-focused ADD people:
have trouble shifting attention and frequently
get stuck in negative thought or behavior
patterns.
they are also obsessive and worry
excessively.
they tend to be inflexible
and are frequently argumentative and
oppositional.
(C) 2004 F. Russell Crites
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Temporal Lobe ADD
At rest and during concentration there is
decreased (occasionally increased) temporal
lobe activity. During concentration there is
typically reduced activity in the orbitofrontal
and dorsolateral prefrontal cortex. Temporal
lobe ADD symptoms include:
inattentiveness,
impulsiveness,
learning difficulties,
unstable moods,
irritability,
dark thoughts,
and aggressiveness.
(C) 2004 F. Russell Crites
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Limbic ADD
SPECT findings include increased deep limbic
activity (thalamus and hypothalamus) both at
rest and during concentration, and decreased
activity in orbitofrontal and dorsolateral
prefrontal cortex. Symptoms include:
inattentiveness,
low-grade depression,
low energy,
feelings of hopelessness,
chronic negativity,
and perceiving situations in the worst
possible light.
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Ring of Fire ADD
SPECT findings include, both at rest and during
concentration, patchy increased activity across
the cerebral cortex, with focal areas of increased
activity, especially in the parietal lobes, temporal
lobes, and prefrontal cortex. Symptoms are:
inattentiveness with extreme distractibility,
anger/irritability,
moodiness,
verbosity,
and extremely oppositional.
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Helping the ADHD Child
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Optimizing Your Brain
Reduce Stress
Sleep
Vitamins
Foods
Avoid simple sugars and simple
carbohydrates.
Negative Thoughts
Eliminate caffeine and nicotine
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Use your Brain: Your brain is like a muscle. The
more you use it, the more you can use it.
Every time you learn something new your
brain makes a new connection. When you use
your brain you make new connections.
Learning actually enhances blood flow (see
Neurobics).
If you go for long periods without learning
something new you start to lose some of
the connections in the brain and you
begin to struggle more with memory and
learning.
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Vitamins, Academic Performance, and the
Brain
Protect yourself and you child by taking a
100% vitamin and mineral supplement. In a
1988 study published in the British Journal
Lancet, 90 children between the ages of 12
and 13 were divided into three groups.
One group took no tablet, one group took
a typical multiple vitamin and mineral
tablet, and the last group took a tablet
that looked and tasted just like the
vitamin and mineral tablet, yet contained
no vitamins or minerals.
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Vitamins, Academic Performance, and the
Brain
The results of this well controlled study
was that the group who took the vitamin
and mineral tablet had a significant
increase in nonverbal intelligence.
The other two groups showed no
difference at all. The sub-clinical vitamin
and mineral deficiency may have been
contributing to these students performing
below their abilities.
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Sleep, Behavior and Nutrition
Did you know that children need about 10
hours of sleep a night.
Adolescents need about 9 hours a night.
White noise can improve sleep.
A recent brain imaging study showed that
people who consistently slept less than 7
hours had overall less brain activity.
Sleep problems are very common in people
who struggle with their thoughts and
emotions. Getting enough sleep everyday is
essential to brain function.
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Sleep, Behavior and Nutrition
Melatonin increased sleep and decreased
behavior problems in asperger children
(Journal
of
Child
Adolescent
Psychopharmacology, 2003). Check with a
doctor before using melatonin with children
and adolescents.
Magnesium is known to calm and help a
person sleep.
Chamomile tea is good for sleep.
Research indicates that regular daily routines
and sleep schedules may protect against
manic episodes.
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Good Brain/Body Foods
Spinach

Olive Oil

Tomatoes

Brown Bread

Broccoli

Nuts

Bananas

Salmon

Blueberries

Cottage Cheese and
Turkey

Frozen Yogurt
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Bad Brain/Body Foods
Poor eating habits can cause problems for
neurotransmitters in the brain and contribute to
mental disorders, e.g., depression, anxiety, etc.
There is some evidence that certain foods may
also promote the growth of memory-destroying
toxins in the brain.
White bread
Potatoes
Corn
Any empty carb (Potato chips, corn chips,
etc.)
Alcohol
Artificial food colorings
(C) 2004 F. Russell Crites
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Bad Brain/Body Foods
Cont.
Artificial sweeteners
Soft drinks
Corn syrup
Frostings
High-sugar "drinks"
Hydrogenated fats
Candy
*Nicotine (not a food, but causes
problems for the brain and body)
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Neuroscience and Memory
Did you know:
New brain cells can be generated in adults
(Nature Medicine, Nov. 1998).
New studies show that the actual number of
nerve cells doesn’t change when we age
(Buell, Stephen University of Rochester).
Katz states that Neurobics makes the brain
more agile and flexible overall so it can take
on any mental challenge, whether it be
memory, task performance, or creativity (Katz
Keep Your brain Alive, pg. 8).
(C) 2004 F. Russell Crites
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Neurobics and Kids
For an exercise to be Neurobic one or more of
three Conditions should exist. They are:
Involve one or more of your senses in a
novel context.
Engage your attention.
Break a routine activity in an unexpected,
non-trivial way.
See Keep your Brain Alive by Lawrence C.
Katz, Ph.D., and Manning Rubin for more
information about Neurobics and Neurobic
exercises. The above conditions are taken from,

Keep Your Brain Alive
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Neurobic Exercises for Kids
Spatial: Try to build a Lego set with one eye
closed (put a patch on your eye).
Auditory: Make a tape that has various
noises, e.g., at the beach, in the mountains,
at school, noises from different toys, noises
in your house, etc. Play them back and try
to figure out what they are and where you
may have head them. Listen to a band and
try to pick out all the different instruments
that are being used. Make it a game.
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Neurobic Exercises for Kids Cont.
Smell: Get some 35 millimeter containers
and put a variety of scents in them, e.g.,
sweet, sour, pungent. Use various oils to
obtain a variety. Smell what is in the various
containers and determine what the contents
in the container smells like.
Be creative
when coming up with various scents. The
one who identifies the most gets to pick
desert or snack.
Tactile or Touch: Try to find the key to your
car/house without looking. Put a number of
different items in a sack and have the child
try to figure out what they are by touch.
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ADHD
Educational Strategies
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General Treatment Information
You must intervene immediately to assist
with change.
Skills can be taught, but there must be
external reminders (post lists, schedules,
rules, etc.).
Use a Planner to break up long tasks.
Use external motivation (internal or
intrinsic motivation does not work well).
Rewards must be much bigger or more
important for ADHD kids or they don’t
work.
Discipline: Must be held accountable for
actions, but discipline by itself will not
change an ADHD student’s behavior.
(C) 2004 F. Russell Crites
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Executive Functions and ADHD
Organizing Prioritizing and Activating to Work
Focusing, Sustaining, & Shifting Attention to
Tasks
Regulating Alertness, Sustaining Effort and
Processing Speed
Managing Frustration & Modulating Emotions
Utilizing Working Memory & Accessing Recall
Monitoring & Self-Regulating Action

See Brown Attention-Deficit Disorder Scales,
Thomas E. Brown for more information
on Executive Functions in ADHD
and how to assess them.
(C) 2004 F. Russell Crites
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Problems with Organizing, Prioritizing
& Activating to Work
 Chronic problems with organization
 A chronically high threshold for arousal
 A chronically high level of anxiety that inhibits

action.
Strategies
 Develop an individualized organizational system.
 Assign a peer study buddy.
 A good student who can help ‘teach’.
 Someone who is organized.
 Someone who knows how to plan.
(C) 2004 F. Russell Crites
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Write assignments on the board.
Have students pull out their assignment
books and show them to you before you
give assignments.
 Erase unnecessary writing on the
chalkboard.
 Provide handouts that have added space
between
Student Strategies
 Avoid clutter on desks. Keep it tidy.
 Color code file folders for each class.
 Maintain an organizational system.
 Ask when unsure of what to do.
(C) 2004 F. Russell Crites

32

Problems with Focusing, Sustaining, &
Shifting Attention to Tasks
 Chronic problems in sustaining attention for tasks that are
not self-selected.
 Problems in relationship to inattention in the receptive mode,
e.g., mind drifts when listening”, or “Gets so preoccupied
with own thoughts or imagination that whatever else is
going on is unnoticed”.
 Problems in relationship to vulnerability to distraction in
more active modes, e.g., ‘is easily sidetracked’ or ’starts
talking about one topic and then interrupts self and switches
to talking about something else’.
 Experiencing
problems
with
sustained
attention.
Consequently he may have great difficulty in sustaining
sufficient attentional engagement with the text he is reading
or hearing. The end result is that he often does not encode
the words in memory and cannot accurately recall what they
have just read or heard, even moments afterward.
(C) 2004 F. Russell Crites
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 Excessive preoccupation with his own
thoughts, e.g., ‘gets lost in daydreaming’
and ‘stares off into space.’ This would
suggest that he seems to be repeatedly
Strategies
 Redirection to task.
 Use visuals, colors.
 Use a pointer--be creative.
 Use a flashlight.
 Use demonstrations and hands on
presentations.
 Project your voice, change tone, loudness,
etc.
 Erase unnecessary writing on the
chalkboard.
 Provide handouts that have added space
between questions /statements, etc.
 Self-Monitoring.
(C) 2004 F. Russell Crites
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Problems with Regulating Alertness,
Sustaining Effort and Processing Speed




Insufficient regulation of alertness
Insufficiently sustained effort
Problems with slowness or in processing information.

Strategies









Use signals--lights, bell, raising hand, etc.
Vary your tone of voice.
Look student’s in the eyes.
Model excitement and enthusiasm.
Use props--funny hat, music, etc.
Wait for students to be quiet.
Use a timer to keep student on task.
(C) 2004 F. Russell Crites
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Problems with Managing Frustration &
Modulating Emotions






Difficulty regulating her emotions and related
aspects of social interaction that are often
problematic for individuals with ADHD impairments.
Often quick to feel annoyance or frustration and
express irritation with an intensity that sees
excessive for the situation.
May tend to experience sudden surges of anger that
may or may not erupt into overt expressions of
anger.
May be excessively vulnerable or sensitive.
May be experiencing some chronic unhappiness or
depressed mood or hopelessness. Such symptoms
may reflect a chronic undercurrent of demoralization
that results from the persistent frustrations and
defeats faced by his ADHD issues.
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Strategies
 Keep your voice low when speaking to student.
 Give easier work when frustrated or break unit
into a smaller part.
 Discretely check on student’s understanding of
assignment even if he appears to be doing the
work.
 Allow for cool down or time out.
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Problems with Utilizing Working
Memory & Accessing Recall





Often experiences short-term working memory
problems. Impairment in this area is manifested as
forgetfulness in daily routines.
May forget to bring home papers or books needed
for homework and may often forget to hand in
homework assignments she has completed, or a
permission slip needed for a class trip.
Students who have this problem often have difficulty
keeping one or several things in mind while doing
something else.
Difficulty recalling what has been learned, e.g.,
learns something one day, but doesn’t remember it
the next day.
(C) 2004 F. Russell Crites
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Strategies
 Allow the use of a visual aid.
 Use visual memory aids
 Use location memory aids
 Use multiple memory aids…..
 Have the student look up when trying to
remember something….not down.
 Teach a Memory System (see section on
Memory Techniques to Improve
Retention and Recall).
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Problems with Monitoring
& Self-Regulating Action




Grabs things, or starts doing things without waiting
for permission or directions.
Difficulties self-regulating the pace of action, e.g.,
messy work, careless mistakes, not able to slow
down.
An inability to size up or monitor a situation
adequately before acting, e.g., speaks without
considering what might happen, doesn’t stop soon
enough when fooling around, teasing, etc., and too
quick to react to what others say and do.

Strategies
 It is important to note that the student must do the
planning not the parent or teacher if impulse
control is to be improved. In addition, planning will
not work well if it is not written down.
(C) 2004 F. Russell Crites
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 Make sure that the student has a plan for
every task (Use the ‘Learning Log’).
 Planning backwards is a method of



planning that helps the student see the
need for specific actions that must be
taken at specific times in order for success
to occur (see Planning Backwards
Worksheet).
Let students know that you can’t ‘see’ Use
a Self Monitoring system.

(C) 2004 F. Russell Crites
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General Strategies For ADHD
 Communicate a Set of Expectations and
Rules.
 Teach what is acceptable or unacceptable.
 Provide maximum structure and routine.
 Be predictable and consistent.
 Practice, model and review behavioral
expectations and rules.
 Give consequence immediately if a rule is
broken!!!!
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Setting the Proper Environment
 Seat the student closest to where the
teacher is most often in the classroom.
 Avoid putting the student near distracting
stimuli.
For example:
 Air conditioner, Heater, Door,
 Windows, High traffic areas
 Provide a stimuli reduced study area that
can be used by all students.
 Surround ADHD students with good role
models. Encourage cooperative learning.

(C) 2004 F. Russell Crites
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Strategies for Transition
or Non-Instruction Time
 Prepare students for any change in routine
(preferably a day in advance if possible).
 Use signals to let students know that an
activity is coming to an end.
Example: put a card on his desk
Example: give student a pre-arranged signal
 Build in stretch breaks and brief exercise times.
Exercise:
Stretching for Fun.
Exercise:
Walk around the building.
 Use relaxation and imagery activities for
calming after lunch, PE, etc.
Activity:
At the beach
Activity:
Mountain Cabin
(C) 2004 F. Russell Crites
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 Use whole class incentives for good
transitions.
 Establish specific rules for transition
times. For example: Move quietly,
gather the materials you need, keep
your hands and feet to yourselves,
etc.
 Review transition rules until everyone
is comfortable with them. Review
just before any transition.
 Provide
close
transition.

supervision

(C) 2004 F. Russell Crites

during

45

General Strategies for Producing
Acceptable Work








Student should put a proper heading on all
work.
Ink should not be smeared on paper.
Mistakes should be erased (without
damaging the paper), or one ‘1' line drawn
through a mistake if the paper is done in ink.
Papers must not be wrinkled or crumpled
when turned in.
Writing should be done in one style, either
cursive or printing, but not both.
Writing or printing should stay on the lines
and within the proper margins.
Students must use proper capitalization and
punctuation. (C) 2004 F. Russell Crites
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Strategies to Improve
Reading and Retention
 Number paragraphs and pull out key
words.
 Write a short paragraph using key words
from story.
 Have student recite important facts about
what he has read into a tape recorder and
listen to what was read over and over.
 Turn headings & subheadings into
questions and then find the answers.
 While reading identify key facts and write
them on a 3x5 card with needed
information on opposite side.
(C) 2004 F. Russell Crites
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Strategies to Improve
Reading and Retention
 Use colored overlays to reduce reading
difficulty. It has been found that many
ADHD students have perceptual distortions
that make reading difficult (see Reading by
the Colors by Helen Irlen).
 Have the students draw and/or visualize
what they have read. Let them take turns
telling a story about what they read
(develops summarization skills).

(C) 2004 F. Russell Crites
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Modifications for ADHD
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Provide this Student With LowDistraction Work Areas

Provide this student with a quiet, distraction free
area for quiet study time and test-taking. It is the
responsibility of the teacher to take the initiative to
privately and discretely (do not draw peer attention
to the student) "send" this student to a quiet,
distraction-free room/area for each testing session.
Seat this student near the source of instruction
and/or stand near student when giving instructions
in order to help the student by reducing barriers and
distractions between him and the lesson. For this
reason it is important to encourage the student to
sit near positive role models to ease the distractions
from other students with challenging or diverting
behaviors.
Seat this student in a low-distraction work area in
the classroom.
(C) 2004 F. Russell Crites
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Prepare the Student
for Transitions
Prepare the student in advance for
upcoming changes to routine - field trips,
transitions from one activity to another,
etc.
Plan supervision during transitions –
between
subjects,
classes,
recess,
lunchroom, assemblies, etc.
Prepare the student in preparing for the
end of the day and going home, supervise
the student’s book bag for necessary
items needed for homework.

(C) 2004 F. Russell Crites
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Adaptations for a Student with
Hyperactivity
Allow the student to move around. Provide
opportunities for physical action – pace in the
rear of the classroom, do an errand, wash the
blackboard, get a drink of water, go to the
bathroom, etc.
Make sure the student is always provided
opportunities for physical activities.
Do not use daily recess as a time to make-up
missed schoolwork.
Do not remove daily recess as punishment.
Permit the student to play with small objects
kept in their desks that can be manipulated
quietly, such as a soft squeeze ball, if it isn’t
too distracting.
(C) 2004 F. Russell Crites
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Alter Presentation of Lessons or
Accommodations for Assignments







Make sure all homework instruction and
assignments be clear and provided in writing (not
simply aloud).
Provide this student with information that is clear
and in writing
Provide a consistent, predictable schedule. Post the
schedule in the classroom and/or tape it to the
inside of the desk or student assignment book.
Write down key words on the board to aid in notetaking during sections that are "lecture-based.“
Provide the student with a legible outline before a
lesson/lecture and with legible teacher’s notes of
lesson/lecture.
Provide this student with a note-taker at all times to
record classroom discussions and lectures.
(C) 2004 F. Russell Crites
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Break the Assignments into Short,
Sequential Steps
Break instructions into short, sequential steps;
dividing work into smaller short
"miniassignments,"
building
reinforcement
and
opportunities for feedback at the end of each
segment; handing out longer assignments in
segments; and, consider scheduling shorter work
periods.
Provide
regular
guidance
and
appropriate
supervision on planning assignments, especially
extended projects that take several days or weeks
to complete.
One of the most common things for children with
ADHD to do is to procrastinate, to miscalculate, and
to avoid (unpleasant) tasks until the last minute.
This is why close guidance in planning long term
projects is so important. A part of the ADHD
spectrum of symptoms is a sort of a temporal
disability where the gauging of time, and how long
tasks will take are distorted.
(C) 2004 F. Russell Crites
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Support the Student’s Participation in
the Classroom
Give private, discrete cues to student to
stay on task, cue the student in advance
before calling on him, and cue before an
important point is about to be made
(example: "This is a major point.").
Allow adequate time for student to answer
questions to permit the student time to
form a thoughtful answer.
At all times avoid the use of sarcasm,
continual criticism or bringing attention to
student’s different needs in front of his
peers; and recognize that this student will
respond
significantly
better
when
encouraged
and
when
positive
achievements are noticed and mentioned.
(C) 2004 F. Russell Crites
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Classroom and Homework Assignment
Adaptations

Allow the student to begin an assignment and then
go to the teacher after the first few problems are
done for confirmation that he/she is doing the
assignment properly, and to receive gentle
correction or praise.
Encourage the use of books-on-tape to support
students reading assignments (The National Library
Services provides books-on-tape for individuals with
disabilities - including textbooks).
Periodically, if needed, modify classroom and
homework assignments (examples: student does
every 2nd or 3rd problem, or have the student use
a timer and draw a line across their homework page
and the end of 15 minutes of sustained work).
Make a second set of books and materials available
for this student to keep a back-up set at home.
(C) 2004 F. Russell Crites
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Alter Testing and
Evaluation Procedures
Provide the student with a practice test or quiz to
study the day before the actual test or quiz. (Prereview)
Allow the student more time to complete quizzes,
tests, exams and other skill assessments when
needed (including standardized tests) to
eliminate possible test anxiety.
Provide the student with other opportunities,
methods or test formats to demonstrate what is
known.
Allow the student to take tests or quizzes in a
quiet place in order to reduce distractions.
Consider allowing this student to use a calculator
when it is clear the student understands math
calculation concepts.
(C) 2004 F. Russell Crites
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Alter the Design of Materials
Tests should always be typed (not handwritten)
using large type; and all duplicated materials must
be clear, dark and easy to read. The simpler and
less distracting the page, the better. With that in
mind, questions that are not a part of the test and
are not to be answered should be removed from the
student’s view.
Whenever possible the instructions should always
been next to the questions to which they relate, and
test questions should visually stand-out from the
test answers (on multiple choice, matching, etc.).
Review the design of the test to assure that the test
questions are ordered in a logical, sequential
manner (example: test questions should be
arranged to progress logically through the material
be tested, e.g., Section 1 to Section 2 to Section 3
to Section 4, etc., with no skipping around between
one section and another).
(C) 2004 F. Russell Crites
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Skills Training
Provide the student with a regular program in
study skills, test taking skills, organizational
skills, and time management skills.
Provide daily assistance/guidance to the
student in how to use a planner on a daily
basis and for long-term assignments; help the
student plan how to break larger assignments
into smaller, more manageable tasks.
Help the student set up a system of
organization using color coding by subject
area, especially with materials that need to
be stored in a school locker during the day.
Teach the student how to identify key words,
phases, operations signs in math, and/or
sentences in instructions and in general
reading.
(C) 2004 F. Russell Crites
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Skills Training
Teach the student how to scan a large
text chapter for key information, and how
to highlight important selections.
Teach the student efficient methods of
proof-reading own work.
Across all subject areas, display and
support the use of mnemonic strategies to
aid memory formation and retrieval.
Support alternate methods of outlining
such as "mind-mapping" or "clustering."
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Skills Guidance and Support
Provide consistent coaching from all teachers to
support—organizational skills, time management skills
training, study skills training, test taking skills.
Designate one teacher as the advisor/supervisor/
coordinator/liaison for the student and the
implementation of this plan, and who will periodically
review the student’s organizational system and to
whom other staff may go when they have concerns
about the student; and to act as the link between
home and school.
Permit the student to check-in with this advisor first
thing each week (Monday mornings) to plan/organize
the week and last thing each week (Friday
afternoons) to review the week and to plan/organize
homework for the weekend.
Support the formation of study groups, and the
student seeking assistance from peers, encourage
collaboration among students.
(C) 2004 F. Russell Crites
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Create a Safe Environment
for Learning
Look for positives and reinforce them.
Praise in public.
Reprimand in private.
Determine
effective
motivational
techniques for the student.
Match student’s needs and learning style
with teachers who can identify, recognize,
reinforce and build upon the student’s
strengths and interests.
Recognize the students efforts and be
encouraging.
Recognize the difference between skill
deficits vs. non-compliance and what
should be done for each.
(C) 2004 F. Russell Crites
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Create a Safe Environment
for Learning
Provide immediate feedback each time the
student accomplishes a desired behavior
no matter how small the accomplishment.
Create a learning environment where it is
safe to ask questions, make mistakes, seek
help.
Provide
clear,
specific
rules
and
consequences and provide consistent
follow through.
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Parental Involvement
Report inappropriate behaviors to parents daily or as
often as is effective for change.
One teacher should be designated as a ‘contact
teacher’ for the student and the implementation of
this plan.
His contact teacher should review the student’s plan
to assure greatest possibility for success and keep the
parent(s) advised as to the effectiveness of the plan.
Involve parents in selection of the student’s teachers.
Use the student's planner for daily communication
with the parent.
Each teacher should send home a daily or weekly
communication form to keep the parent informed and
to assure that good communication is maintained.
Using the communication form, inform the parent(s),
in advance, when special or long-term projects are
assigned.
(C) 2004 F. Russell Crites
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So…….
Why is it important to address these
students needs?
Why is important to channel these students
energies?
Why is important to do what we can to give
them the best chance for success?
BECAUSE………..
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Untreated ADHD Disorder
RESEARCH SUGGESTS
35% never finish high school.
43% of hyperactive boys are arrested for a felony by
age 16.
Have significantly higher motor vehicle accidents and
speeding tickets.
They are five times more likely to die in adolescence,
secondary to their impulsive behavior.
52% abuse alcohol and drugs.
19% smoke at near twice the rate of the general
population.
Studies suggest that at least 50% of prison inmates
are ADHD.
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Managing Bipolar Disorder Students
Strategies for Home and School
Learn how other disorders complicate diagnosis, treatment, and education and
what can be done to address these problems.
Learn about the different types of Bipolar Disorder, including Ultradian and
Ultra Rapid Cycling Bipolar Disorder.
Learn how to set the student's day up for success.
Learn specific brain based strategies to help these students learn better.
Learn specific educational strategies and modifications for Bipolar Disorder.
Learn about the Bipolar rage cycle and how it can be minimized or stopped
before the child gets out of control.
Learn how to teach the Bipolar student how to self-monitor.
Comfort Inn DFW North
5000 W. John Carpenter Fwy
Irving, Texas 75063
(972) 929-5757
Toll Free Number: 1-800-4-CHOICE
Friday 30 November, 2007
8:30 to 4:00
6 Hrs Continuing Ed.

Prices have been reduced for those attending the TCA state conference!!!
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Registration Form
Cost: Single Registrant
Two or More
College Students

$100
$ 90
$ 50

Per Person
Per Person
Per Person

_____________________________
Registrant's Name

_____________________________
Registrant's Name

_____________________________
Registrant's Name

_____________________________ Total Cost: ____________
Registrant's Name

Check or Money Order
Purchase Order #:______________________________
Credit Card: Must have the credit card number with expiration date, the three letter code on
the back of your card, your name as shown on your card and your billing address.
Credit Card Type: ______ Number_________________________Code:______Expiration Date:_________

NOTE: If you prefer you may call and give us your credit card information. 972-506-7111
Name as shown on card (Please Print):__________________________________________

Billing Address:_________________________________________________________________________
City
State
Zip
Phone Number:___________________________________ E-Mail: _______________________________
Signature:________________________________
Mail this form with Payment or PO to: CPC 106 N. Denton Tap Rd., Ste 210-216 Coppell, Texas 75019
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